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Summary of inspection findings

Provision at the school meets the requirements of the BSO Standards with minor issues identified for 
improvement and/or the principle of proportionality has been applied. 

1. Leaders have a clear and aspirational vision for the school. Leaders undertake rigorous and ongoing 
self-evaluation to promote a culture of continuous improvement. They review their actions and 
decisions to mitigate risk and promote pupils’ wellbeing. This has a positive impact on many aspects 
of the school’s provision and on pupil outcomes. 

2. The proprietors provide effective oversight of the school through the governing body. They offer 
coherent support to leaders so that the BSO Standards are met consistently. Most of the required 
information for parents is available on the school’s website. However, the number of formal 
complaints in the preceding school year was not made available as required by BSO Standards. This 
was corrected during the inspection.

3. The school is precluded by the laws of the host country from meeting the BSO Standards related to 
the promotion of respect for the protected characteristics of civil partnership, gender reassignment 
and sexual orientation. 

4. Leaders ensure that the curriculum is adapted to meet the needs of bilingual and multilingual pupils. 
They evaluate the impact of the curriculum on pupils’ achievement and make necessary 
adjustments. Leaders plan the curriculum so that pupils are well prepared for globally recognised 
academic qualifications. 

5. In the early years, the curriculum is designed to develop children’s curiosity and independence. 
Leaders ensure that staff are provided with effective training to promote children’s personal, social 
and emotional development. Teaching enables children to make good progress in communication 
and language skills in English, French and Arabic. 

6. Teachers have good subject knowledge. They plan lessons well and use resources effectively to 
develop pupils’ learning across subjects. Pupils make good progress and are supported to achieve 
well in public examinations. Staff are trained in useful strategies to develop pupils’ knowledge and 
skills effectively. However, these strategies are not consistently implemented in all subjects across 
the school. As a result, pupils, particularly those with higher prior attainment, are not always 
challenged effectively to make the progress they are capable of. 

7. The school has appropriate systems to identify and support pupils who have special educational 
needs and/or disabilities (SEND). Staff use suitable resources, including targeted adult support, to 
meet pupils’ needs so that they make good progress from their starting points. 

8. The leader of provision for pupils who speak English as an additional language (EAL) promptly 
identifies pupils that need additional support. Across the school, staff are trained to promote pupils’ 
language development. They use a range of resources effectively so that pupils who speak EAL make 
good progress. 

9. Extra-curricular activities offer pupils limited opportunities to develop sporting, academic and 
artistic skills and interests, particularly in the sixth form, and after-school clubs are not well-
attended. 
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10. Leaders communicate the school’s behaviour policy clearly to pupils, parents and staff. However, the 
policy is not consistently implemented in all lessons. As a result, poor behaviour sometimes disrupts 
learning. 

11. Pupils across the school are provided with physical education (PE) lessons. However, teaching 
strategies do not always motivate pupils to develop their skills across a wide range of sports. 

12. The personal, social, health and economic education (PSHE) curriculum is well planned to meet the 
needs of pupils across the school. Pupils learn about respect and aspects of citizenship in Morocco 
and in Britain. The careers education programme is comprehensive and effective. Pupils in the sixth 
form receive individual support to prepare them for their next steps. 

13. Leaders ensure that the safeguarding policy and procedures are implemented rigorously. Governors 
provide effective oversight of safeguarding arrangements and recruitment procedures. Leaders with 
safeguarding responsibilities provide clear and consistent training for staff so that they understand 
how to recognise and mitigate risks. Pupils are taught how to stay safe, including online. They know 
who they can approach to communicate a concern. 
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The extent to which the school meets the BSO Standards
The school meets all the BSO Standards except those which it is precluded from meeting because of the 

host country’s legislation.

 BSO Standards relating to leadership and management, and governance are met. 

 BSO Standards relating to the quality of education, training and recreation are met apart from those 
which it is precluded from meeting because of the host country’s legislation.

 BSO Standards relating to pupils’ physical and mental health and emotional wellbeing are met apart 
from those which it is precluded from meeting because of the host country’s legislation.

 BSO Standards relating to pupils’ social and economic education and contribution to society are met 
apart from those which it is precluded from meeting because of the host country’s legislation.

 BSO Standards relating to safeguarding are met.

Recommended next steps

Leaders should: 

 ensure that the number of formal complaints in the preceding year is made available to parents, as 
required by BSO Standards

 ensure that teaching strategies across the school consistently engage pupils, including those with 
higher prior attainment, so that they make the best possible progress 

 increase the range of extra-curricular activities, particularly for pupils in the sixth form, to improve 
pupils’ participation  

 ensure that the behaviour policy is consistently implemented so that effective learning is maintained 
in all lessons

 strengthen the physical education curriculum so that it allows pupils to develop skills in a wider 
range of physical activities.
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Section 1: Leadership and management, and governance
14. Leaders promote the school’s values of respect, honesty, solidarity, altruism and integrity 

throughout. They communicate their vision and expectations clearly to pupils, parents and staff. 
Leaders provide rigorous training for staff, helpful workshops for parents and well-planned tutor 
times and PSHE lessons for pupils. Leaders promote an inclusive environment to support the 
community of bilingual and multilingual pupils, staff and parents. Pupils demonstrate respect for 
each other and for adults. 

15. Leaders undertake effective and ongoing evaluation of the school. This leads to diligent planning 
which has a positive impact on aspects of provision, including safeguarding and health and safety. 
The roles of the new senior leadership team are clearly defined, and they ensure that their 
improvement plans align with the school’s vision. As a result, there are noticeable improvements in 
pupils’ achievement, their pastoral care and their attendance. 

16. Leaders build and maintain constructive partnerships with external agencies so that pupils who have 
SEND receive effective support. For instance, leaders arrange for a speech and language specialist to 
support pupils to improve their communication and language skills. Leaders consult with educational 
psychologists to assess pupils’ individual levels of need. Consequently, pupils’ academic progress is 
promoted, and their emotional needs are supported. 

17. Leaders adopt a strategic approach to risk management. Staff are trained to assess activities and 
educational visits. Risk assessments include detailed steps to reduce risk, which are implemented 
effectively.  

18. Governors, appointed by the proprietor, oversee the school to assure themselves that leaders have 
the knowledge and skills to fulfil their roles effectively. Regional and global teams provide ongoing 
support through regular meetings and visits to the school. They undertake thorough audits across 
different aspects of provision to ensure that the BSO Standards are met consistently.

19. Leaders in the early years create a calm and purposeful environment for children to learn through 
play. Staff use good-quality resources to enable children to be curious and independent. Staff 
interact effectively with children and enable them to develop communication, linguistic and social 
skills. Staff communicate regularly with parents, including through ‘drop-in’ sessions, so that parents 
are aware of their child’s progress. 

20. Leaders have developed clear policies that are shared appropriately with pupils, parents and staff. 
The school’s website provides comprehensive information to parents of prospective and current 
pupils about policies and curriculum. However, the number of complaints registered under the 
formal procedure during the preceding school year was not made available as required by the 
Standards. This was rectified during the inspection. 

21. Teachers provide written reports for parents about their child’s progress. These are supplemented 
by termly opportunities for discussions between parents and teachers. Regular parent partnership 
meetings and communication through suitable online platforms help to inform parents about the 
school’s provision. 

22. The school has a suitable complaints policy on its website. Leaders respond to formal complaints in 
line with their published policy. They maintain appropriate records that include actions taken. 
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23. Leaders promote the principles of equality, fairness and justice. They provide effective staff training 
to understand bias. Leaders ensure that there is equity in provision for pupils who have SEND. They 
have recently recruited a female member of staff to enhance sports provision for female pupils. In 
PSHE and public speaking lessons, pupils explore and learn about the harmful consequences of 
prejudiced and discriminatory behaviour. They develop an empathetic and respectful understanding 
of those who are different to themselves.

The extent to which the school meets the BSO Standards relating to leadership and 
management, and governance

24. All the relevant BSO Standards are met.
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Section 2: Quality of education, training and recreation
25. Leaders implement a suitable curriculum that is reviewed regularly for effectiveness. They adapt 

schemes of work to meet the ages, needs and aptitudes of pupils. For instance, the same principles 
and methodology used to teach phonics in English are also used in Arabic and French in the early 
years and in the primary setting. This provides consistency and enables pupils to make links in their 
learning. Pupils are effectively prepared for IGCSE and A-level examinations. Leaders ensure that 
the curriculum complies with Moroccan regulations in delivering subjects such as Arabic, French and 
Islamic education. Mathematics is taught in both English and French in Years 5 and 6, and from Year 
8 pupils can choose to study either French or Spanish. Pupils in Years 7 to 9 develop their knowledge 
of current affairs and their confidence in speaking and listening skills through public speaking. 
Leaders are increasing the range of subjects that pupils can choose to study. For instance, 
psychology has been introduced this year as an A-level subject. 

26. Throughout the school, pupils are supported to develop their linguistic skills. The curriculum places 
an emphasis on developing vocabulary in languages and learning subject-specific terminology. In the 
early years, children develop ambitious vocabulary through well-planned lessons and activities. In 
the primary setting, displays and prompts in reading areas enable pupils to develop their 
comprehension. Pupils are routinely engaged in discussions during which they share ideas with each 
other, enabling them to acquire confidence in speaking and listening. Pupils articulate their ideas 
confidently, relating their learning to real-life contexts. They use what they learn, including grammar 
and literary techniques from well-chosen texts, to structure their writing across subjects. 

27. Pupils across the school develop mathematical recall and reasoning to solve problems and explain 
their methods. Children in the early years develop a secure understanding of number, for instance, 
when making bonds to ten. In science, pupils apply scientific reasoning and theory during practical 
investigations. Pupils develop technological skills, for instance when creating digital images in 
information and communication technology (ICT) lessons. Children in the early years use an 
interactive whiteboard adeptly to experiment with mark-making and creativity. In art, music and 
drama, pupils develop self-expression and creative skills, producing their own artwork and 
compositions. Pupils demonstrate problem-solving skills and their application to real-life contexts in 
subjects such as psychology, business and economics. 

28. Teachers cannot teach all aspects of respect for the protected characteristics of sexual orientation, 
gender reassignment and civil partnership. They are not permitted to do so under Moroccan law.

29. Teachers have good subject knowledge. They plan lessons well to enable pupils to make good 
progress. Staff use good-quality resources, including visual resources and vocabulary prompts, to 
engage pupils in their learning. Leaders provide useful training and support for teachers, and this has 
a positive impact on pupils’ achievement. In some lessons, teachers ask targeted questions 
effectively in order to check pupils’ understanding and deepen their knowledge. However, teaching 
strategies, including those for behaviour management, are not yet consistently implemented across 
the school.

30. The school has established effective systems to identify pupils who have SEND. Staff are provided 
with training to deepen their understanding of how to support these pupils. Pupils have individual 
learning plans which outline specific strategies and resources, matched to their needs. As a result, 
pupils who have SEND make good progress academically and in their personal development.  
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31. Leaders deliver effective training for staff to use a range of strategies to support pupils who speak 
EAL. Teachers routinely provide vocabulary in three languages, sentence starters and writing 
prompts. They use visual resources and modelling to enable pupils to make good progress. Leaders 
have clearly identified pupils who require additional support in English through small group sessions. 
As a result, pupils who speak EAL make good progress in their acquisition of English and across the 
curriculum. 

32. Teachers provide pupils in the sixth form with well-planned opportunities to develop diligent and 
independent attitudes towards their academic work. For instance, pupils are routinely provided with 
pre-reading materials so that they can engage in discussions to deepen their learning in lessons. 
Pupils make notes to support their revision of topics, so they are well prepared for examinations. 
Pupils in the sixth form have timetabled PE and PSHE lessons to support their physical and emotional 
needs. 

33. The school has suitable systems to measure and review pupils’ progress. Assessment information is 
increasingly used to identify gaps in understanding, provide targeted support and inform curriculum 
planning. Most teachers use data effectively to plan seating arrangements in class and adapt 
learning. In the many lessons, staff provide pupils with constructive, individual and useful feedback. 
Pupils understand what they do well and take steps improve their work. However, pupils, 
particularly those with higher prior attainment, are not always challenged effectively. As a result, 
they do not always make the progress they are capable of. 

34. Results at IGCSE and A level indicate that pupils’ achievement has improved over time. Pupils are 
provided with after-school support as needed, to enable them to be successful in public 
examinations. Most pupils gain places to pursue studies at universities in Morocco or abroad. 

35. The school offers a limited selection of after-school clubs, including art, cooking and academic 
support. Pupils in the sixth form organise and lead a martial arts activity and take part in sporting 
events. Clubs such as debating and public speaking provide opportunities for pupils to develop 
communication and an awareness of societal issues. However, the range of activities, particularly for 
pupils in the sixth form, is restricted. As a consequence, pupils’ participation, particularly in the sixth 
form, is low.

The extent to which the school meets the BSO Standards relating to the quality of 
education, training and recreation

36. All the relevant BSO Standards are met.

37. BSO Standard Part 1, paragraph 3(j) cannot be met because it is precluded by the host country’s 
legislation.
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Section 3: Pupils’ physical and mental health and emotional 
wellbeing
38. Leaders plan a structured, age-appropriate and coherent PSHE curriculum to prepare pupils for 

making responsible decisions. Pupils learn how to recognise and manage their emotions and 
feelings. This enables them to develop appropriate strategies to use in a range of situations. Pupils 
are taught about the importance of sleep, eating healthily and regular exercise. Pupils in the sixth 
form understand how the brain responds to conflict through links to real life, such as the world of 
work. They help to write wellbeing surveys and gather the views of younger pupils. Leaders use this 
information to modify the curriculum to meet pupils’ needs. 

39. Pupils develop spiritual and moral understanding in Islamic education lessons for Muslim pupils. 
Pupils discuss decision-making and moral choices in different scenarios in PSHE lessons. In art, pupils 
are encouraged to express their experiences and emotions in their artwork. 

40. Leaders plan relationships education, and relationships and sex education (RSE) for older pupils, in 
line with the laws in Morocco. Pupils are taught about healthy relationships. They learn about 
consent in age-appropriate ways. They learn that peer pressure can be positive or negative and 
explore scenarios that help them to understand the difference. Pupils learn about puberty and 
sexual reproduction in the science curriculum. Pupils are taught how to stay safe online. Older pupils 
understand how to use social media and online platforms responsibly. 

41. The physical education programme is planned so that all pupils receive timetabled PE lessons. Staff 
model a range of fitness activities to support pupils’ understanding of how to participate effectively. 
Staff use suitable resources to create warm-up exercises that promote muscular health and fitness. 
The range of sports and activities they undertake is currently limited to sports such as football, 
basketball and volleyball. In PE lessons, strategies to help pupils develop a wide range of physical 
skills and the use of time within lessons are not consistently effective. As a result, pupils’ physical 
health is not promoted as well as possible.

42. In the early years, children develop their gross-motor skills on the playground and in PE lessons. 
They use suitable spaces and equipment to run, jump and climb and develop balance. Staff provide 
opportunities for children to take on roles of responsibility to promote self-confidence and self-
esteem. Children show kindness and respect in their interactions with each other and with adults. 

43. Leaders communicate expectations about behaviour clearly to pupils, staff and parents. Pupils 
generally behave well at the school and demonstrate consideration and courtesy towards others. 
When behaviour falls below expectations, leaders take appropriate action. Behaviour logs indicate 
that incidents of poor behaviour have decreased following staff training, parental engagement and a 
review of the PSHE programme. A few teachers do not address disruptions or inappropriate 
behaviour consistently, in line with the behaviour policy. As a result, in lessons where pupils disrupt 
learning, others are distracted, and this impedes the pace of learning. 

44. Leaders take effective action to reduce incidents of bullying or disrespectful language. They 
reinforce and support pupils’ understanding of the importance of maintaining kind, respectful and 
inclusive actions towards others. Pupils understand different forms of bullying. They design anti-
bullying posters, many of which are prominently displayed in classrooms. Pupil leaders in the sixth 
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form raise awareness and understanding of bullying by interviewing pupils across the school to 
create an informative video. 

45. The school’s premises are well maintained, and record-keeping is thorough. There are robust 
procedures to check equipment regularly. Outdoor areas are suitably equipped to match the age 
and stage of development of pupils, and to provide shade from the sun. Fire procedures, alarm 
testing and training for staff are rigorous. Medical rooms at both sites are equipped and staffed 
appropriately. Records of injuries and medication administered are logged. Supervision of pupils 
arriving and leaving the site is effective. There is adequate supervision at playtimes and lunchtimes. 
Leaders provide effective oversight of health and safety through regular audits, proactive decision-
making and prompt actions to address any issues identified.

46. Admission processes are comprehensive and the admission register is maintained in line with local 
requirements. Attendance processes are understood by all staff and registers are comprehensively 
completed. Staff work with pupils and parents in understanding the need for attendance in 
school. Leaders review patterns of attendance to support individual pupils’ wellbeing. Attendance 
levels have improved during the current academic year. 

47. Leaders provide opportunities for pupils to develop leadership skills. In Year 12, pupil leaders meet 
with school council representatives regularly. They help to organise events such as ‘winter 
wonderland’, spring festival and inter-school sports tournaments. Pupils in the sixth form are 
encouraged to support younger pupils in PSHE lessons. They talk to younger pupils in the school 
about their choices of subjects and possible careers. This helps them develop as role models for 
younger pupils and increases their own self-confidence.

The extent to which the school meets the BSO Standards relating to pupils’ physical and 
mental health and emotional wellbeing

48. All the relevant BSO Standards are met.

49. BSO Standards Part 1, paragraphs 2(A)(1)(b) and 2A(2) cannot be met because they are precluded 
by the host country’s legislation.
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Section 4: Pupils’ social and economic education and contribution 
to society
50. The curriculum develops pupils’ understanding of respect. Staff choose topics and engage pupils in 

discussions to help them understand the challenges of the modern world. For instance, in Arabic as a 
second language, pupils discuss the impact of discrimination when reading a text about Rosa Parks. 
They develop vocabulary in Arabic and English related to rights such as equality and dignity. In the 
senior school, pupils explore the principle of democracy. They understand that freedom of speech 
and personal liberty underpin a moral and just society. Pupils explore the consequences of prejudice 
and discrimination in World War Two. In psychology, pupils research stereotypical norms associated 
with ‘masculine’ and ‘feminine’ behaviours.

51. The PSHE curriculum promotes respect for people of different ages, race and disabilities. The school 
cannot teach about sexual identity, gender reassignment or civil partnership as they are not 
permitted by Moroccan law. Muslim pupils learn about Islamic values in Islamic education, as 
required in Morocco. Leaders encourage pupils to develop respect and tolerance across the school. 
As a result, there are positive relationships between pupils who represent a range of cultures and 
faiths.

52. Pupils engage with the community and the world around them. They visit historical monuments in 
Rabat, such as the Challah, to learn about the significance of the local area in the past. Younger 
pupils take trips to the Jardin Exotique botanic gardens to learn about plant life, and older pupils 
visit the Moroccan football museum. They visit a wastewater treatment plant to understand how 
water can be reused. A few pupils in the sixth form represent the school at a Model United Nations 
trip to New York, where they discuss the impact of artificial intelligence on everyday lives. 

53. In PSHE lessons, pupils learn about global perspectives and citizenship. Children in the early years 
understand the importance of bees pollinating flowering plants. In the primary setting, pupils 
understand the changes brought about by compulsory education for children in Victorian England. In 
public speaking, pupils write speeches that explore the potential consequences on society when 
laws are removed or suspended. Older pupils have a broad understanding of the British judicial 
system, including the role of judges and the purpose of courts of law. They understand the 
commonalities and differences between the monarchy and Parliament in Morocco and in Britain. In 
history, pupils discuss the significance of Victorian public buildings such as St Pancras Station in 
London.

54. Pupils recognise that others may hold alternative viewpoints. They collaborate well in lessons and 
listen to different perspectives and viewpoints respectfully. Older pupils learn to develop balanced 
arguments on questions such as whether the United Nations can truly prevent conflict and war. 
They engage thoughtfully with topics such as the Cold War and international relations, developing 
awareness of global contexts and different perspectives.

55. In the early years, children are taught how to play together collaboratively and resolve problems, for 
instance when sharing resources. As a result, they develop their social skills well. Children choose 
their activities, developing independence and individual interests. 

56. Pupils are provided with age-appropriate and effective opportunities to develop an understanding of 
money and financial responsibility. In the early years, children take on roles in the cafe in the role-
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play area as chef and cashier. They understand how they can exchange money for goods and 
services. Primary pupils understand the principles of setting up a business and terms such as profit 
and loss. Older pupils develop financial awareness and decision-making skills relevant to future 
education, employment and adult life. 

57. Leaders have developed an effective careers programme. Primary pupils develop business ideas to 
solve a real-world problem. Pupils from Year 9 and above attend a careers day where they listen to 
talks by various professionals. These include former pupils, lawyers, entrepreneurs, doctors, 
psychologists and a women’s sports advocate. Leaders arrange for universities, both local and 
international, to visit the school so that pupils are informed about a range of university options. 
Leaders establish links with officials from the American Embassy and British Council so pupils can 
better understand the requirements for studying in universities abroad.

58. Pupils in the sixth form are provided with effective and individual careers guidance. Pupils attend 
individual careers meetings with staff and find out about gap year placements, immediate 
employment, work placements and university. They are given support in writing their personal 
statements and creating a curriculum vitae. The school helps to arrange internships for pupils to gain 
work experience in a blood testing laboratory, a petrol station and a food processing company. 
Pupils visit a hotel to understand the different aspects of the hospitality business. These 
opportunities help to inform pupils about choices available and prepare them for their next steps.

59. Pupils understand the importance of connecting with their local community. They raise money for 
children in an orphanage through a bake sale. They sort and pack items for Ramadan baskets for a 
local charitable organisation. They collect used books to donate to schools across the country. In 
PSHE lessons, older pupils discuss ways in which they can contribute to society and how the 
decisions they make impact other people. 

The extent to which the school meets the BSO Standards relating to pupils’ social and 
economic education and contribution to society

60. All the relevant BSO Standards are met.

61. BSO Standards Part 1, paragraph 2(2)(d)(ii) and Part 2, paragraph 5(b)(vi) cannot be met because 
they are precluded by the host country’s legislation.
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Safeguarding
62. The school has effective safeguarding arrangements. Leaders with responsibility for safeguarding 

ensure that they have the required training to fulfil their roles effectively. Leaders seek advice from 
external experts, including the proprietor group’s safeguarding governor, who is based in the UK. 
They align their policy and practice with UK guidance as far as practicably possible. Governors 
provide thorough oversight and support through regular visits and discussions with leaders. 

63. Leaders understand the contextual risks to pupils and take effective steps to mitigate them. For 
instance, they follow up on pupils’ absence sensitively to ensure pupils’ wellbeing. The leader with 
responsibility for pupils who have SEND works alongside the safeguarding team to understand 
pupils’ needs. The school’s ‘wellbeing coach’, who is a trained psychologist, provides mental 
health support for pupils. The safeguarding team works closely with parents to promote pupils’ 
wellbeing. 

64. Leaders with responsibility for safeguarding provide a thorough induction training for staff before 
they join the school. Where necessary, training is provided with the help of a translator so that 
safeguarding protocols and procedures are clearly understood. Regular safeguarding training 
includes content about risks to pupils, including child-on-child abuse. Staff are knowledgeable about 
safeguarding arrangements at the school and understand their responsibility. They know how and 
when to report concerns. Concerns, decisions and actions taken are logged securely. Leaders review 
these logs to identify training needs for staff. 

65. Staff are trained in how and when to report a concern about adults working in the school. Leaders 
have established, and clearly communicate, a rigorous code of conduct for staff. When staff 
behaviour falls below expectations, leaders take prompt and decisive actions. These instances are 
recorded and reviewed by leaders to inform training. 

66. Pupils know who they can go to if they have a concern. Posters are displayed around the school to 
inform pupils of who they can approach. Pupils can communicate concerns anonymously through a 
suggestion box as well as through school surveys. Pupils are taught about the importance of taking 
responsible decisions that promote their personal safety, including when online and during PSHE 
and ICT lessons. Pupils are taught the importance of creating secure passwords. Older pupils learn 
about fake information, the dangers of scamming and the consequences of posting inappropriate 
images online. 

67. The school has a suitable internet filtering and monitoring system. Leaders and managers test the 
system for effectiveness. Any alerts are followed up quickly and sensitively.

68. The school’s safer recruitment procedures are managed competently. Governors provide effective 
oversight. Leaders carry out pre-employment checks as required by Moroccan regulations. They 
ensure that appropriate overseas checks are carried out, when required. Leaders carry out updated 
checks on staff to correct historical errors and record the updated checks on the single central 
record of appointments (SCR). Staff files are maintained well and correspond to checks recorded on 
the SCR. 

The extent to which the school meets the BSO Standards relating to safeguarding

69. All the relevant BSO Standards are met.
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School details
School Khalil Gibran School 

Address 4 Avenue Bir Kacem
Souissi 
Rabat 
Morocco 

and

Annexe 1
Rue Oulad Ayyad 
Souissi
Rabat
Morocco

Phone number +212 (0) 537752948 

Email address info@kgs-rabat.education 

Website www.kgs-rabat.ma

Proprietor Inspired Education Group

Chair Mr Nadim M Nsouli

Headteacher Ms Inna Hakobyan 

Age range 3 to 18 

Number of pupils 818
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Information about the school
70. Khalil Gibran School is an independent co-educational day school located in Rabat, Morocco. The 

school came under the proprietorship of the Inspired Education Group in 2022. The current 
executive headteacher was appointed in August 2024. Inspired Education appoints executives from 
its regional and global team to provide governance. This is the school’s first BSO inspection. 

71. The main campus accommodates pupils from Year 4 up to sixth form. An additional site, a short 
drive away from the main campus, accommodates the early years and pupils up to Year 3. There is a 
third site for pupils who study the Moroccan curriculum. This inspection was of the provision for 
pupils studying the curriculum based on the British educational framework.

72. There are 43 children below the age of five, in two Reception classes and one Nursery class. 

73. The school has identified 33 pupils as having special educational needs and/or disabilities. 

74. The school has identified 112 pupils who require support for speaking English as an additional 
language. 

75. The school states its aims are to provide a safe, structured and academically rigorous environment in 
which all pupils are supported to achieve their full potential. It seeks to develop confident, 
independent and resilient learners who are equipped with the knowledge, skills and values required 
to succeed in higher education and beyond. 
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Inspection details
Inspection dates 19 to 21 May 2026

76. A team of seven inspectors visited the school for three days. 

77. Inspection activities included:

 observation of lessons, some in conjunction with school leaders

 observation of registration periods 

 observation of a sample of extra-curricular activities that occurred during the inspection

 discussions with proprietors

 discussions with the headteacher, school leaders, managers and other members of staff

 discussions with pupils 

 discussion and observations with the leader of provision for pupils who have SEND

 visit to facilities for physical education

 scrutiny of samples of pupils’ work with pupils and with staff

 scrutiny of a range of policies, documentation and records provided by the school.

78. The inspection team considered the views of pupils, members of staff and parents who responded 
to ISI’s pre-inspection surveys.
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How are British Schools Overseas inspected?

 The Department for Education accredits British international schools which meet the BSO 
Standards. Accreditation last for three years from the date of inspection.

 ISI is approved by the Secretary of State for Education to inspect BSO schools. ISI inspections 
report to the Department for Education on the extent to which the school meets the Standards. 

 For more information, please visit www.isi.net.

Independent Schools Inspectorate

CAP House, 9-12 Long Lane, London, EC1A 9HA 

For more information, please visit isi.net




